
in their well-being relative to other chil-
dren. For example, reported fighting and 
aggressive behavior increased substan-
tially." (Michael Baker, Jonathan Gruber, 
and Kevin Milligan, "What Can We Learn 
from Quebec's Universal Childcare Pro-
gram?" (C.D. Howe Institute, February  
2006) at http://www.cdhowe.org/pdf/
ebrief_25_english.pdf) 

2002 NICHD STUDY 
In a 2002 study, NICHD followed a group 
of more than 1,300 children in ten dif-
ferent states through their first seven 
years of life and found that children who 
spend more hours per week in non-
parental childcare have more behavior 
problems, including aggressive, defiant 
and disobedient behavior in kindergar-
ten."Attendance in preschool centers, 
even for short periods of time each 
week, hinders the rate at which young 
children develop social skills and display 
the motivation to engage classroom 
tasks, as reported by their kindergarten 
teachers. . . . Our findings are consistent 
with the negative effect of non-parental 
care on the single dimension of social 
development first detected by the 

(Continued on page 2) 

A 
 2007 study funded by the 
National Institute of Child 
Health and Human Develop-
ment tracked 1,364 children 

who had participated in early childhood 
education. Preschool participants were 
more likely to score higher on factors of 
aggression and disobedience as re-
ported by their teachers. This finding 
was true even for children who at-
tended high-quality center-based care. 
The more time a child spent in center-
based care, the more likely he or she 
was to be described by sixth grade 
teachers as one who "gets in many 
fights," is "disobedient at school," and 
"argues a lot." 

Quebec's Universal Childcare Program 
"Several measures we looked at suggest 
that children were worse off in the 
years following the introduction of the 
universal childcare program. We stud-
ied a wide range of measures of child 
well-being from anxiety and hyperactiv-
ity to social and motor skills. For almost 
every measure, we find that the in-
creased use of childcare was associated 
with a decrease  
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boasted the highest percentage of children in a govern-
ment preschool program of any state, according to na-
tional surveys. 70% of Oklahoma's four-year-olds are en-
rolled in the state preschool program, also according to a 
national survey. In 1992, Oklahoma's 4th-graders scored 
ahead of the national average in National Assessment of 
Educational Progress in reading and math. Today, average 
scale scores for Oklahoma fourth graders are behind the 
national average. Of all the states that took the 4th-grade 
reading test in 1992, Oklahoma is the only one that has 
seen its scores fall over a 15-year period. (See U.S. De-
partment of Education, National Center for Education 
Statistics, National Assessment of Educational Progress at  
http://nces.ed.gov/nationsreportcard)  

New Jersey 
In 1996, the state began to provide preschool for four-
year-olds in low-income school districts. Following the 
1998 New Jersey Supreme Court decision Abbott v. 
Burke, the state has funded full-time, year round pre-
kindergarten programs for all three- and four-year-olds in 
the state's 31 lowest-income school districts. The state 
funds other public education programs in the Abbott dis-
tricts as well. Through public schools, private preschools 
and Head Start centers, the pre-kindergarten program 
served more than 40,500 children in the 2005-2006 
school year. Yet, according to researcher Lisa Snell, "more 
New Jersey children score below basic (which means they 
cannot read) on the NAEP [National Assessment of Educa-
tional Progress] 4th-grade reading test in 2005 than in 
2003 or 1992. . . . In the case of disadvantaged students 
who qualify for the free lunch program, 52% scored be-
low basic in 1992, 54% scored below basic in 2003, and 
55% scored below basic in 2005 in 4th-grade read-
ing." (Lisa Snell, "Preschool reality check in New Jersey," 
The  Record, Monday, July 30, 2007 at www.reason.org/
commentaries/snell_20070809.shtml) 

Rand Institute Study 
"In other words, after controlling for nonacademic readi-
ness at kindergarten, children who had attended a full-
day program at kindergarten showed poorer mathematics 
performance in 5th grade than did children who had at-
tended a part-day kindergarten program." (Le, Vi-Nhuan, 
et. al. (2006) School Readiness, Full-Day Kindergarten, 
and Student Achievement: An Empirical Investigation 
Rand Institute available at http://www.rand.org/pubs/
monographs/MG558) 
"Attendance in a full-day kindergarten program was nega-

(Continued on page 3) 

NICHD research team [in 2002]." -- Fuller, et. al. 
11/05 (This references the study immediately above.) 

Early Childhood Longitudinal Survey (ECLS) 
Using data from the Early Childhood Longitudinal Sur-
vey (ECLS), researchers concluded that preschool has 
a positive impact on reading and mathematics scores 
in the short term and a negative effect on behavior. 
While the positive academic impacts mostly fade 
away by the spring of the 1st grade, the negative ef-
fects persist into the later grades. (Katherine A. 
Magnuson, Christopher J. Ruhm, Jane Waldfogel, 
"Does Prekindergarten Improve School Preparation 
and Performance?" National Bureau of Economic Re-
search, April 2004) 

Also using the ECLS data, Lisa Hickman at Ohio Uni-
versity compared children in center care with chil-
dren who were taught at home. She found that cen-
ter-care children had higher math and reading skills 
and poorer social skills prior to kindergarten entry. In 
1st grade, however, preschool participants' cognitive 
advantage disappeared and their social skills deterio-
rated. (Lisa N. Hickman, "Who Should Care for Our 
Children? The Effects of Home Versus Center Care on 
Child Cognition and Social Adjustment," Journal of 
Family Issues 27 (May 2006): 652-684) 

2001-2004 Georgia Early Childhood Study 
"Students enrolled in the [Georgia] Head Start pro-
gram consistently tested below the national norm 
and significantly behind their peers. Students en-
rolled in the Pre-K program exceeded the national 
norm by the end of kindergarten but fell slightly be-
low it by the end of 1st grade. Students who either 
enrolled in a private preschool program or did not 
attend an all-day four-year-old program consistently 
performed at or above the national norm." (Gary T. 
Henry, Dana K. Rickman, Bentley D.  Ponder, Laura W. 
Henderson, Andrew Mashburn, Craig S. Gordon, "The 
Georgia Early Childhood Study 2001-2004 Final Re-
port," Georgia State University, 2005, at  
http://aysps.gsu.edu/publications/2005/
EarlyChildhoodReport.pdf, p. 59) 

Oklahoma preschool program 
In the 2005-2006 school year, the Oklahoma state 
preschool program, which began in 1980 and became 
universal in 1988, had 33,296 participants and 

(Continued from page 1) 
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tively associated with attitudes toward learning, self-
control, and interpersonal skills, and was positively 
related toward internalizing (measured by a scale 
indicating presence of anxiety, loneliness, low self-
esteem, and sadness) and externalizing behav-
iors." (Ibid.) 

Abecedarian Project  
A 1985 study found negative behavior impacts among 
participants of the Abecedarian Project, a program 
held up as a model intervention. Haskins investigated 
this aspect of the Abecedarian Project. He found 
treatment children were "more aggressive than chil-
dren in the control group" in elementary school. (Ron 
Haskins, "Public School Aggression among Children 
with Varying Day-Care Experiences," Child Develop-
ment, Vol., 56, No. 3, June 1985, p. 695.) 

Head Start 
Other researchers have found negative impacts on 
social-emotional development among Head Start par-
ticipants. In this case, participants had lower mean 
scores in communication, daily living skills, and social 
skills domains, and the total adaptive behavior score. 
(Yvonne B. Reedy, "A Comparison of Long Range Ef-
fects of Participation in Project Head Start and Impact 
of Three Differing Delivery Models," Pennsylvania 
State University (State College, Penn.: 1991) 

White House Conference on Early Childhood 
"Most out of home child care cannot provide a num-
ber of [these] essential building blocks. . . . We need 
to gradually bring about social arrangements that 
maximize at-home care of young infants by their par-
ents." -- Stanley Greenspan, MD, professor of pediat-
rics and psychiatry and speaker for Bill Clinton's 
White House Conference on Early Childhood, George 
Washington University School of Medicine. 

The Harvard Guide to Psychiatry 
"Since the 1960s a vast body of research has stressed 
the importance to the developing child of the physi-
cal presence and emotional accessibility of both par-
ents. . . . The loss of a parent through death, divorce, 
illness, or a time-demanding job contributes to many 
forms of emotional disorder, especially the anger, the 
low self esteem, and the depression that accompany 
adolescent suicide." -- Armand Nicholi, MD, The Har-

(Continued from page 2) vard Guide to Psychiatry, 3rd edition, Belknap/Harvard 
Press, Cambridge, Massachusetts, 1999, p. 623 

David Elkind 
"There is no evidence that such early instruction has 
lasting benefits, and considerable evidence that it can 
do lasting harm. . . . If we do not wake up to the poten-
tial danger of these harmful practices, we may do seri-
ous damage to a large segment of the next generation. 
. . ." (David Elkind, Miseducation: Preschoolers at Risk 
(New York: Knopf, 1997): 4, as quoted in Olsen, 2005). 

Ewards Ziglar, co-founder of Head Star 
"There is a large body of evidence indicating that there 
is little if anything to be gained by exposing middle-
class children to early education. . . . Those who argue 
in favor of universal preschool education ignore evi-
dence that indicates early schooling isinappropriate for 
many four-year-olds and that it may even be harmful 
to their development." (Edward Ziglar, co-founder of 
Head Start and director of the Bush Center in Child 
Development and Social Policy at e University, "Formal 
Schooling for Four Year-Olds? No" in Early Schooling: 
the National Debate, ed. Sharon L. Kagan and Edward 
F. Zigler (New Haven, Conn.: Yale University Press, 
1987), as quoted in Olsen, 2005) 

So what do you do with  

pre-school children when 

they are home all day?  
By Sally Perz 
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Gaps 

E ver have one of those 

moments where some-

thing your child says brings 

you up short and you realize 

that there's something impor-

tant that somehow you neglected to teach? A friend 

of mine once realized that somehow her 7 year old 

had never learned (or more likely, had forgotten) 

what to call his heel. Isn't that embarrassing! My 

daughter asked me a question yesterday about im-

migration that made it glaringly obvious I'd ne-

glected to expose her to some information every 

citizen ought to have. Sometimes one of my chil-

dren will mention a wonderful, classic children's 

book, and one of her siblings will say, "Oh, I should 

read that sometime." And I will raise my eyebrows 

and calmly say, "What? You haven't read that? 

How did I miss that? Why haven't you read that? I 

have failed, failed, failed as a mother, educator, and 

human-being if you haven't read that book! How 

could that have slipped? Where did I go wrong?" 

Not too long ago one of the children old enough 

identified a picture of some kid in a basketball uni-

form as a football player. We're not really into 

sports around here, but that one caught even their 

utterly sports illiterate (and proud of it) mother up 

short. 

Whenever something like this happens (and on 

many other occasions - we don't need much provo-

cation to bring out our insecurities), we all begin to 

worry and wonder, "What else isn't being covered?" 

And my guess is, plenty. But my guess is that's true 

of all forms of education, public, private, and home. 

I spent the first three years of public school in an-

other country - and when our family returned to the 

U.S.A., I embarrassed my mother by pointing to the 

Stars and Stripes and asking, "What's that funny 

flag with the stripes?" 

By Wendi Capehart 

The mother of the young person who didn't remem-

ber what to call his heel graduated in the top eche-

lons of her upscale school's class, but when she was 

all grown up, it was me who taught her how to use 

a library. 

Many homeschoolers begin homeschooling out of 

reaction to something the public schools did or did 

not do. Reaction is good, it's part of responsible 

parenting, but reaction will not sustain us for the 

long term commitment. The fact that the public 

school did not teach your child to add properly will 

not long be enough to motivate your homeschool-

ing - especially when you note some area that you 

have missed as well. 

So Public Schools, do, in my experience, leave far 

too much uncovered, but that doesn't mean that a 

homeschool will be able to do it all, either. Trying 

to do it all is a sure way to burn out, for either pub-

lic school or homeschool teachers. 

So we do what we can. We teach, we learn, we 

study together. Christian parents pray and attempt 

to discern what God's purpose for this child (and He 

has one for every single life on earth) is so that we 

can support it rather than hinder it. We learn to 

homeschool proactively rather than reactively - 

what the public school does or does not do no 

longer has any bearing on why we homeschool or 

even how we homeschool. After all, the local hospi-

tal cafeteria has no bearing on what or how we cook 

our family meals, because the two institutions of 

hospital cafeteria and family mealtime have little in 

common in regard to goals, mission, or circum-

stances. 

So we make our homes centers of learning and we 

help our children learn and grow, and we under-

stand that nobody can do everything. There will 

always be gaps no matter how one was educated. 

(Continued on page 5) 
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the more ideas they meet, and the more ideas they 

meet, the more connections they are able to make, and 

the more connections they make, the more they are 

able to fill in their own gaps - and ours. 

Most importantly in our home, we keep alive a 

thirst for learning more so that our children ever 

will be learning, ever will be growing, ever will be 

alive, not merely existing. 

This is not the same thing as the tired old mantra 

about how schools need to teach kids 'how' to learn 

instead of teaching them so many facts. Charlotte 

Mason said this more elegantly, but a rough para-

phrase of her thought would be that it's kind of silly 

to talk a lot about teaching how to learn without 

ever giving the kidlets anything worthy to learn- 

sort of like mucking about teaching how to eat 

without ever actually giving them any food. That's 

not to say that learning how to use educational tools 

to discover information isn't important. It is, just as 

it's important to learn how to use a fork and knife. 

However, if a child gets hours of practice in the 

proper use of utensils, without actually being given 

any food to work with, he will die. A child educated 

in the process of discovering information (how to 

use a web search, an encyclopedia, the library), but 

never given any worthwhile, nutritious ideas to feed 

upon will die intellectually, or at least badly stunt 

his growth. A child taught to properly identify a list 

of foods, eating utensils, and place settings has 

learned something worth knowing- but unless he 

actually takes in some food, that knowledge will do 

him little long-term good. A child taught lists of 

facts all through school is in a similar condition- he 

knows many facts, but he understands little about 

the connections between those facts and he has but 

a distant acquaintance with ideas. 

Most important is keeping alive the desire and taste 

for discovering new information. As Charlotte Ma-

son says, it's not just how much he knows, but how 

much he cares about what he knows. 

So relax. There just isn't enough time to cover it all, 

to teach all the facts you will ever want your child 

to know. We are all sometimes chagrined when we 

come across something we have failed to teach our 

children, but if we introduce them to a wide and 

generous curriculum based on ideas, we will more 

often be delighted when they teach us something 

we never learned. The more they read good books, 

(Continued from page 4) 

Thoughts on 

Education 

It is the mark of an educated mind to be able to enter-
tain a thought without accepting it.τAristotle 

Do not train children to learning by force and  

harshness, but direct them to it by what amuses  

their minds, so that you may be better able to discover 

with accuracy the peculiar bent of the genius  

of each.τPlato 

Education is not the filling of a bucket, but the lighting 

of a fire.τW. B. Yeats 

It is possible to store the mind with a million facts and 
still be entirely uneducated.τAlec Bourne 

It is books that are the key to the wide world; if you 

can't do anything else, read all that you can.τJane 

Hamilton 

Don't set your wit against a child.τJonathan Swift 

The objective of education is to prepare the young to 

educate themselves throughout their lives.τRobert 

Maynard Hutchins 

Education is what survives when what has been learned 

has been forgotten.τB. F. Skinner 

Learning without thought is labor lost; thought without 

learning is perilous.τConfucius 

Live as if you were to die tomorrow. Learn as if you were 

to live forever.τGandhi 

A teacher is one who makes himself progressively un-

necessary.τThomas Carruthers 
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F 
lorida College recognizes the extraordinary 

talents and achievements that home 

schooled students bring to college cam-

puses. We know that home schooled stu-

dents are excelling academically and often 

outperforming their public school peers. We also know 

that home schooled students are involved in a large 

number of activities outside of the classroom, with the 

same level of excellence they achieve academically. 

If you are looking for a Christian liberal arts college that is strong on academics and community, you now have 

another reason to check us out. We are pleased to announce a new scholarship just for students who graduate 

from a home school program.  

The academic standards, spiritual culture, and family-type community at FC allow home schooled students to 

ǘƘǊƛǾŜ ƛƴ ŀƴ ŜƴǾƛǊƻƴƳŜƴǘ ǘƘŀǘ ƛǎ ōƻǘƘ ƴǳǊǘǳǊƛƴƎ ŀƴŘ ŎƘŀƭƭŜƴƎƛƴƎΦ C/Ωǎ ǎƳŀƭƭ ŎƭŀǎǎŜǎΣ ŎŀǊƛƴƎ ǇǊƻŦŜǎǎƻǊǎΣ ŀƴŘ ŎƘŀƭπ

lenging curriculum facilitate the success of our home schooled students, allowing them to step right into the 

college environment without missing a beat. 

For more information about Florida College and our many opportunities for home school graduates and how 

you can access this new scholarship, please complete the information request on our website at 

 http://www.floridacollege.edu/Admissions/PublicationsRequest or contact our admissions office personally at 

800.326.7655x6716 or admissions@floridacollege.edu. 

Florida College 

Offers Scholarships 

to Homeschoolers 

If any of you know of other scholarships available to homeschoolers,  

please let us know so we can inform our readers. 

http://www.floridacollege.edu/Admissions/PublicationsRequest
mailto:admissions@floridacollege.edu

